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The Graduated Approach at Chenderit School. 

 

The Special Educational Needs and Disability Code of Practice makes it clear that all teachers 
are responsible and accountable for the progress of all learners in their class, including where 
they access support from teaching assistants or specialist staff. 

Students who continue to face challenges in their learning, despite receiving high-quality 
teaching, are likely to need additional strategies, or different provision, in order to meet their 
needs. The SEND Code of Practice states that, for these learners, teachers are required to 
remove barriers to learning and put effective special educational provision in place through SEN 
support. 

This SEN support takes the form of a four-part cycle (assess, plan, do, review). Through this 
cycle, actions are reviewed and refined as understanding of a student’s needs and the support 
required to help them secure good outcomes increases. This is known as the graduated 
approach. 

 

 

https://www.sec-ed.co.uk/best-practice/sen/code-of-practice/694392/
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In the past, implementing this sort of cycle might have been seen as the responsibility of 
the SENCO. However, at Chenderit we believe that this cycle is for all staff and that we all have a 
key role to play in each of the stages. Mrs Debbie Coleman our school SENDCO plays an 
important role in supporting all classroom teachers in providing the best education for all. 

So what might this look like in practice? 

Assess 
Initially, the graduated approach involves using the information gathered from our on-going, day-
to-day assessment to make judgements about the progress a student is making and to alert to us 
to any barriers that may be getting in the way of students making comparable progress to their 
peers. 

Where concerns about a student’s progress continue, this is the time to have further discussions. 
At Chenderit this is done through either our Inclusion Centre referral system or through our 
Inclusion Centre meetings that are attended by the SENDCO, Head of Year and Welfare team.  
On occasions, a student may need to be assessed in more detail in order to explore the precise 
gaps in their learning or to move towards a formal diagnosis, if appropriate. This could include: 

• Standardised reading, spelling or mathematics tests. 
• Other diagnostic assessments such as cognitive abilities tests (CATs). 
• Use of profiling tools to identify detailed needs, such as for speech, language and 

communication needs. 
• Screening assessments, such as for dyslexia or dyspraxia. 
• Request for advice from a specialist professional. 

At Chenderit the SENCO will arrange for any additional assessments to take place. However, it is 
important that the on-going assessment information by subject teachers is used to inform the 
overall picture of the student, and that following additional assessments, any information that 
could have an impact on the teaching is shared with all. 

Plan 
This part of the cycle involves discussing, planning and agreeing what will be put in place as an 
outcome of the assessment information gathered. The planning will involve the student, parents 
and staff from the school who know the pupil well (this could be the form tutor, key-worker, 
SENCO or another member of the SEN team). If any other professionals are working with the 
student their input will also be part of the plan. The initial step of the planning process includes 
agreeing targets for the student in order to focus attention on key areas and give them a clear 
idea of what they need to do to improve their work. 

The targets should aim to support the student to work towards their long-term outcomes. 
Following this, additional or personalised support should be identified, along with any specific 
teaching strategies, approaches or resources to be used. This might include: 

• Specialist programmes or a personalised curriculum. 
• Additional resources. 
• Working in a small group – e.g. for an intervention. 
• Peer support or extra support from an adult. 
• Physical or personal care support. 

A timescale for reviewing the plan, and details of how progress will be monitored, also needs to 
be identified. Once the support has been agreed, it will be recorded and shared with everyone. 
This could be in a variety of ways including 

• Pupil passports. 

https://www.sec-ed.co.uk/search-results/senco/81/1/
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• One-page profiles. 
• Individual provision plans documented at the Inclusion meetings. 

Do 
The Code of Practice makes it clear that it is the responsibility of class and subject teachers to 
implement the plan on a day-to-day basis. This is quite challenging, which is why the SENCO is 
there to help. 

In practice, implementing the support plan will mean: 

• Delivering high-quality teaching to the student in every lesson. 
• Implementing any adjustments, specific strategies or approaches to classroom teaching 

that have been identified by the Head of Year and Inclusion team 
• Managing any teaching assistants who are supporting students with SEN in the lessons. 
• Implementing any targeted interventions or specialist provision where this requires the 

involvement of the teacher. 
• Continually assessing and monitoring the student’s progress and making any necessary 

adjustments to planning and teaching as a result. 
• Communicating regularly with all involved  
• Some students will be involved in interventions to develop the core curriculum areas of 

literacy or numeracy or to improve other key skills such as communication, social and 
emotional skills or motor skills. If a student is involved in an intervention, staff will make 
sure everyone knows what the purpose of it is, what key skills are being taught, and how 
teachers can support the student to transfer these skills back in to the classroom. 

Review 
The SEN review will provide an opportunity to focus on the specifics of the support plan and to 
formally evaluate how successfully the support is meeting the needs of the student. 

The reviews may be incorporated as part of existing parents’ meetings or may be arranged as 
dedicated meetings with the SENDCO. At Chenderit we aim to meet once a term for wave 3 
students ( Students with EHCP’s and those in receipt of High needs funding or who are 
supported by Educational Psychology are categorised as Wave 3 ) . Classroom teachers will be 
asked to contribute to these meetings by way of sharing information specific to the student. 
When the review meeting between the student, parents and any relevant professionals takes 
place, we consider the following questions: 

• What progress has the student made? Have they achieved their agreed targets and what 
is the evidence for this? 

• What impact has the support/intervention had on progress? 
• What are the student’s, parents’ and professionals’ views on the support/intervention? 
• What changes need to be made to targets or provision next term? 

A record of the outcomes of the review discussions is produced by the SENDCO and then 
shared with the student and the parents/carers. 
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